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Evidence into Practi

P-6 Literacy

Jocelyn Seamer - Jocelyn Seamer Education




This Session

o Key elements of an improvement process

o Parts of a literacy block

o Connection to the learning sciences

e Four common mistakes of implementing a structured
approach to literacy (and what to do instead)
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Evidence-based literacy block

e Assumes that there Is direct research evidence for every decision
we make about instruction (there isn’t)

e Sets us up to expect that programs and sets of resources will
solve our instructional problems (they won't)

 Makes the actions of the adults the focus of the improvement
journey (they shouldn’t be) S
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Consistency Across the School
@

o Consistency creates safety and security for students and supports
the cognitive load of all members of the school community

e | OW variance Nno variance

e Instruction must be adapted and adjusted to meet the needs
of the students (it's baked into the AITSL standards) S,
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Shanahan’s Wheels of Literacy (2023)
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Focus attention on
those things that
students need to learn
at their stage of literacy
development.

Increases bang for the
buck - same amount of
time, better outcomes

Shanahan’s Wheels of Literacy (2023)

Increase the amount
of academic
experience with
reading and writing
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Content of Instructlon

e Driven by the curriculum
e Informed by research

e Determined by the needs of the students in front of us
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Shanahan’s Wheels of Literacy (2023)
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The Simple View of Reading The Simple View of Writing

Levels of Language

Reading Comprehension _ Text
Discourse Generation
(text)
Language

production, text
structure, genre
and content

Language Comprehension Word Recognition

Sentence

Constrained by

Linguistic Knowledge

e Alphabetic Coding Skill Memory
oun
Knowledge @ .. (short & long term; Self
and :
Inferencing ] Transcription W0Ing memon)  pegulation
Knowledge of the
Co Alphabetic Principle . .
et Sub-word Handwriting Goal-setting,
Print . Letter ] e— Spelling planning, revising
Knowledge Awareness

hiogyeranaiinmen(c0at) Berninger, V. W., & Amtmann, D. (2003).




( The Language Literacy Network )

LANGUAGE COMPREHENSION

@ Background Knowledge
(facts, concepts, schemas...)

@ Vocabulary

(breadth & depth; definition, polysemy, related words...)
@ Language Structures

(phonology, morphology, word class, syntax, prosody...)

@ Verbal Reasoning
(connection of ideas; inference, prediction, metaphor...)

@ Pragmatics
(intended audience, purpose...)

@ Literacy Knowledge
(print concepts & conventions; text genre & structure...)

(READING)

WRITTEN WORD RECOGNITION

@ Phonological, Orthographic, and
Morphological / Semantic Awareness
(alphabetic principle, print concepts;
phonemes, syllables, word stress; letter-sound
relationships, orthographic patterns; morphemes,
letter-meaning relationships...)
@ Decoding
(grapheme-to-phoneme mapping* with simultaneous
engagement of phonological-orthographic-morphological
systems) *mapping of phonemic, syllabic, and morphemic units
© 2021, 2022 Learning By Design
www.learningbydesign.com

The many language components that unify
into skilled reading and writing
(Wasowicz, 2021)

LANGUAGE EXPRESSION

@ Background Knowledge
(facts, concepts, schemas...)

@ Vocabulary

(breadth & depth; definition, polysemy, related words...)
@ Language Structures

(phonology, morphology, word class, syntax, prosody...)

@ Verbal Reasoning
(connection of ideas; inference, prediction, metaphor...)

@ Pragmatics
(intended audience, purpose...)

@ Literacy Knowledge
(print concepts & conventions; text genre & structure...)

N r
Skilled Reading: Skilled Writing:
Fluent execution and Fluent execution
| coordination of text m and coordination of
| comprehension and written expression
fully automatic word and fully automatic
L recognition ) Lw«:nrd production
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The speech-to-print advantage

More complete transfer of learning from encoding to decoding

Partial transfer of learning from decoding to encoding

WRITTEN WORD PRODUCTION

@ Phonological, Orthographic, and
Morphological / Semantic Awareness
(alphabetic principle, print concepts; phonemes, syllables,
word stress; letter-sound relationships, orthographic patterns;
morphemes, letter-meaning relationships...)

@ Encoding
(phoneme-to-grapheme mapping* with simultaneous engage-
ment of phonological-orthographic-morphological systems)

*mapping of phonemic, syllabic, and morphemic units \‘]n ,S'e
Q Q
@ Transcription oo v @
(handwriting/letter formation, keyboarding/letter selection...) S \"""I‘ A
A\

Wasowicz, J. (2024). The Language Literacy Network. SPELL-Links | Learning By Design, Inc., www.learningbydesign.com.




Reading Com

Discourse-Level Literacy
rehension & Written Com

ord Reading & Spelling]

Lexical-Level Literacy |

Text-level fluency
4[Text Reading Fluency & Writing Fluency)

Knowledge
(Content &
Discourse)

Socio-Emotion

I L=

Discourse-Level
Oral Language

Vecabulary, Grammatical knowledge

osition) =

el et e e et R
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Print awareness, Orthographic e wrmwmm Monitori
knowledge and awareness, Phonological : ng. Sell-Assessment, Sell. Reinforcement
awareness, morphologhcal awareness oundational Language Skills

Foundational Cognitive Skills for Learning

[ Working Memory, Inhibitory Control, Shifting, Attentional Control

‘Interactive Dynamic
Literacy Model’ (Kim, 2020)
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There MUST be alignment between the needs of students
and the content / focus of instruction

ns
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We have to know WHY we are doing what we are doing 5
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Time on Instruction

e Sound decision making about time allocations for
explicit teaching.

o Efficient use of cross curriculum opportunities for
application of concepts and skills in context.

o Effective use of pedagogy to increase the amount
of time that students spend on academic pursuits.
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All of these are models for reading and writing.
They are not models for instruction.

The Simple View of Reading

Reading Comprehension

Language Comprehension Word Recognition

Alphabetic Coding Skill

Erowied e of the
Concepir Alphabetic Priscigle
abeut
.- Lemter PR
Hnowiedje Bwalenik

Hoover and Tunmer (2021)

The Simple View of Wrniting

Levels of Language
_ Text
Discourse Generation
(text)

Language
production, text
structure, genre

and content

Constrained by

Memory
[short & long term; Self
Transcription TR Regulation
Handwriting Goal-setting,
Spelling planning, revising

Berninger, V. W_, & Amtmann, D. (2003).

( The Language Literacy Network )

LANGUAGE COMPREHENSION
@ Bscrground Knowledge

(Tats, condepts, dchemas..)
@ Vousbatary

Dreadth & depth: definsion, pobysemy. relsted words._)
@ Langeape Structares

Iphanciagy. morpholegy, weed class, systax, prosody..)
@ Vesbal Beasoaing

[xomnection of ieas; inkesence, predition, metaphce_)

lintended audience, purpose_)
® Lieacy Knowledge
(prit coscapts & commtions; teat gence & structare.)

The many language components that unify
into skilled reading and writing

LANGUAGE EXPRESSION
L]

-...
Reading Comprehension & Written Composition,

>

{readih & depth; deflaltlon, polysersy, relabed words...)

{phoschogy. morphalogy, mord class, syreas, prosody. )

Verbal Reasoning
{enenection ofideas; inference, prediction, metsphor_)

fprint comoepes B comnentions; (e genre & stnuctwe.)

Fluency

 Fl

i

Discourse-Laval
Oral Language

oy ey R

LS

l READING ._.

WRITTEN WORD RECOGNITION

# Phomlogical, Orhographic, and
Morphologhcal [ Semantic Awareaess
[aphabetic rinciphe, print cancepis;
phenemes, sy labies, werd stress; lettersound

L aghk pattems;

lemer meaning relationships.)

@ Decoting

ﬁl!ﬂh\]. *mapping of phonemic, syllabic, and moephemic mits.
© avan 1932 Leamiag By Gesign
wermleamisghydesign.om

Accu

WRITTEN WORD PRODUCTION
@ Phonslagical, Orthographic, sed

|Foundational I.ancum Skills
a3

{alphabetic prindple, print concepty; phonemes, pylablen,
-soured relaianEN s, 41The g pattirss;
marphemes, letzer-meaniag relaticaship..

The speech-to-print advantage

Foundational Cognitive Skills for Learning
Working Memeory, Inhibifory Contral, Shifting, Attentional Control

Srmappieng of pheasmic, syllabiz, and morphersc nits




A well organised literacy block Is like a permaculture garden
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everything has more than one purpose and Is interconnected S i
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The biggest challenge




And this...




Daily Review Daily Review
(15) (15)

Phonics Lesson
New grapheme

Explicit Morphology

Instruction
(20) (20)
Partner Practice _ _
(graphemes and words) Oral Heading Practice
(10) (10)
Early Years Handwriting (10) Upper Primary
Partner Reading | Foundation To Year 2 Years 3-6
(decodable Texts) Sentence level
(10) writing + prosody
(20)

Sentence
transcription +
prosody (20)

Text Based Unit
(45) 9P Se,
Text Based Unit s \\v',ﬁ
(45) < s

o
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Word Level Work

Suggested ratio of morphology to phonics coverage across the primary grades.

M
M M
M
M M M
P P
P
P
p p .
F 1 2 3 4 5 6

Revisited and consolidated
across years 3-6

Addressed in the context of morphology SRR A
and vocabulary instruction "




When we say we want an evidence-based
iteracy block, we usually mean that we want
research-backed Instruction to focus on the
right content for the optimal amount of time to
ensure strong student learning.




As such, the Inclusions In our literacy blocks will
depend on the needs of the student In our
context.




Research based frameworks of literacy and
Instruction
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Achleving the outcomes we desire relies on
using judgement at the school, grade and
teacher level.
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This requires us to have deep knowledge of
the needs of students at various points In
their learning journey as well as the
knowledge and experience to meet these
needs.
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Quality of Instruction

e Reflects the recommendations of existing research
from a range of areas.

e Dependent on having consistent behaviour
management expectations and norms in place.

e Responsive to student needs.
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Not knowing why we are doing what we
are doing (other than because other
people are doing It).
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A NICE framework for decision making

_ Our goal
N Do we actually need 1t? How do we know?
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A NICE framework for decision making

Our goal

N Do we actually need 1t? How do we know?

I What 1s the impact we hope to make?

C
E

Results
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A NICE framework for decision making

_ Our goal
N Do we actually need 1t? How do we know?

What 1s the impact we hope to make?

expert teachers of reading and writing?

C How does this help us build capacity and become

Build

_ Results
Capacity

&\‘l’n .S e"@
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S
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A NICE framework for decision making

N

|
C
E

Do we actually need 1t? How do we know?

What 1s the impact we hope to make?

How does this help us build capacity and become
expert teachers of reading and writing?

Will this allow us to respond to our

context and students in the easiest way Builq
possible? Capacity

Our goal

Results
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Rl %%,

<
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Not making the new approach ‘the way we
do things here’.
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Making the new Allowing teams
program/approach and teachers to
an ‘offering’ ‘opt In’ or ‘opt out’
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Taking the foot off the pedal before the job
IS done.

Implement an approach

Get an initial bump Iin data and consider
the job done.
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Implement an approach

Evaluate impact (who is still not being served?)
Adjust

Evaluate impact (who is still not being served?)
Adjust

Evaluate impact (who is still not being served?)

Adjust... ; .
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Thinking that we can/should always teach
whole class.
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( The Language Literacy Network )

LANGUAGE COMPREHENSION The many lan guage compon ents that un |fy' LANGUAGE EXPRESSION
@ Background Knowledge . . . . @ Background Knowledge
(facts, concepts, schemas...) Into 5k|“Ed readlng and ertlng (facts, concepts, schemas...)

il

@ Vocabulary
(breadth & depth; definition, polysemy, related

¢ E-:I:Jg::lﬁegitr:::rt[:lhr::]gy, word class, syntax, WhO]-e C]-ass With adjuStments for trt;;ll:::)g,r, word class, syntax, prosody...)

ing
deas; inference, prediction, metaphor...)

epth; definition, polysemy, related words...)

@ Verbal Reasoning 0 o -

(connection of ideas; inference, prediction, md p artlc1p atlon
@ Pragmatics

(intended audience, purpose...)
@ Literacy Knowledge

(print concepts & conventions; text genre & structure...)

audience, purpose...)
@ Literacy Knowledge
(print concepts & conventions; text genre & structure...)

p
Skilled Reading: ) Skitled Writing:

Fluent execution and Fluent execution

| coordination of text m and coordination of
| comprehension and written expression

fully automatic word and fully automatic

it word production
Lrenogmtlon ) g P

[READING) (WRITINGJ

T“W";T“‘ WRITTEN WORD PRODUCTION
quality orthosraphic @ Phonological, Orthographic, and
asabalagical /Semantic Awareness
iple, print concepts; phonemes, syllables,
-sound relationships, orthographic patterns;
-meaning relationships...)

WRITTEN WORD RECOGNITION

@ Phonological, Orthographic, and
Morphological / Semantic Awareness
(alphabetic principle, print concepts;
phonemes, syllables, word stress; letter,
relationships, orthographic patterns; m - - -
tar-mennig R Use data to target instruction at point of need N

@ Decoding heme mapping* with simultaneous engage-
(grapheme-to-phoneme mapping* with £ Yical-orthographic-morphological systems)
engagement of phonological-orthographi onemic, syllabic, and morphemic units
systems) *mapping of phonemic, syllabic, and

nscription
© 2021, 2022 Learning By Design (handwriting/letter formation, keyboarding/letter selection...)
www.learningbydesign.com

Partial transfer of learning from decoding to encoding

Wasowicz, J. (2024). The Language Literacy Network. SPELL-Links | Learning By Design, Inc., www.learningbydesign.com.
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